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Abstract: 
A diverse panel of three journalism researchers – two with extensive industry practice 
in broadcast, print, and online media, as well as tertiary education experience in the 
United States and one with a similar background in Australia – and one US business 
researcher, reviewed and compared the 50 journalism competencies and qualifications 
identified in the European-based 2006 Tartu Declaration, and the 22 key 
competencies identified in a wide-ranging review of editorial employment 
advertisements placed by journalism organisations in the United States in 2008 and 
2009. Of the 8800 possible relationship permutations if each member of the panel 
mapped each list in turn to the other, the results showed a tightly bunched set of fewer 
than 10 characteristics with maximum agreement among panel members, suggesting 
that the professional expectations among European journalism decision makers, and 
those among their counterparts in the US, are not as closely aligned as some might 
expect. Perhaps surprisingly, given stated US media rhetorical and historical emphasis 
on First Amendment press freedom issues, only the European data accorded any 
importance to journalists’ awareness of media’s societal role. Both data sets do show 
continued high importance on core, traditional and time-held journalistic skills and 
personality traits, such as strong writing, team work, and working under time 
pressure. Given the wide scope of each of the precursor data sets, this study suggests 
significant impediments to the international transferability of journalism preparation 
across the Atlantic either way, as well as a lacking of practical US media interest in 
media’s societal impact, and also among those many countries and cultures which 
have aligned themselves with either of these two dominant paradigms of journalism 
education and professional operation. We discuss effects and suggest further research 
avenues. 
 
1. Dr John Cokley PhD is a lecturer in journalism, University of Queensland, Australia. *Corresponding 
author: School of Journalism & Communication, University of Queensland, Blair Drive, St Lucia, Australia, 
4072. Tel: +617 3346 8239. j.cokley@uq.edu.au  
2. Deb Halpern Wenger is an Associate Professor in journalism, University of Mississippi 
3. Dr Mitch Wenger PhD is an assistant professor in the Patterson School of Accountancy, University of 
Mississippi 
4. Jessica McBride is a senior lecturer in journalism at the University of Wisconsin‐Milwaukee and former 
daily newspaper reporter. 
 
Introduction 
Background 
The present milieu of social media, citizen journalism and the workplace routine 
changes within globalised institutional media occasioned by disruptive technologies such as 
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digital, explicitly online and Wi-Fi driven mobile publishing (Pavlik, 2008), invites an 
exploration of journalism epistemology and structures perhaps more now, than ever before. 
Many authors are investigating paradigmatic issues such as ‘who is a journalist?’ (Singer, 
2003), ‘what does a journalist do?’ (Becker & Vlad, 2009) and ‘is journalism the same across 
cultures?’ (Hanitzsch, 2011) using theoretical positions based on existing essentialist models 
of journalism (Deuze, 2008). Journalists around the globe do not share the same ‘objectives, 
procedures or role perceptions’ (Gaunt, introduction). This project addresses a hitherto 
unseen gap in the literature: if more than one journalistic paradigm exists, how might we 
experimentally and reliably test for cross-cultural differences between them, especially in a 
media climate in which international boundaries are blurred by the Internet and localized 
media can immediately achieve global audience. With that established, we proceed to 
problematise any differences which are identified and theorise their effects.  
Other researchers have identified this as a vital new field in the digital creative 
industries (Fisher 2011). A consortium of research institutions – the Institute for Digital 
Innovation at Britain’s Teesside University, Sweden’s Gavle University, the University of 
Iowa and the University of South Carolina – has just announced (June 2011) a project to 
examine the challenges and make recommendations to government and education 
policymakers on both sides of the Atlantic. They seek to identify professional skills, 
including technology and creativity, and business and entrepreneurship skills. Such research 
can also inform journalism educators, where journalism paradigms might vary (the historical 
conflict between theory and practice-based instruction) or not be closely aligned with the 
interests of employers in professional practice. 
The current research project consists of a meta-analysis of two documents which have 
emerged from the European field of journalism studies on the one hand, and the North 
American field on the other. Both documents encompass major markets for news reporting, 
editing and publishing in the 21st century. Both include input from diverse fields, being 
journalism practice in industry, journalism studies in the academy, and the strictly 
commercial field of employment and employability in the ‘business of journalism’ (Quinn, 
2005).  
 
The precursor studies – Europe  
In 2006, the members of the European Journalism Training Association – 50 higher 
education schools from 24 European countries speaking 20 different languages – issued the 
Tartu Declaration about a joint quality standard for journalism education (EJTA website, 
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2011). As Drok (2010) notes, the declaration lists 10 central journalistic competences, each of 
which is built up of five qualifications which the declaration defines as the ‘desired outcomes 
of a process of learning’. The preamble to the declaration, also the EJTA Mission Statement, 
states: 
 
Members of the European Journalism Training Association educate or train their 
students/participants from the principle that journalists should serve the public by: 
• providing an insight into political, economic, socio-cultural conditions 
• stimulating and strengthening democracy at all levels 
• stimulating and strengthening personal and institutional accountability 
• strengthening the possibilities for citizens to make choices in societal and personal 
contexts  
 
while: 
• feeling responsible for the freedom of expression 
• respecting the integrity of individuals 
• being critical of sources and independent of vested interests 
• using customary ethical standards (EJTA website 2011). 
 
As this and the whole document stands with no further understanding of the EJTA, 
the Tartu Declaration might be contestable possibly as impractical, too theoretical, or as an 
‘educational wish list’. Also, the list of 10 competencies broken into 5 qualifications each 
was ordered but not weighted at Tartu, and therefore limitations in implementation emerged.  
However, a 2008 project to try to weight the declaration items (Drok 2010) suggests that the 
declaration itself is considered sound overall by a wide range of senior journalism 
practitioners across Europe, as well as by practice-based journalism educators. Initially, the 
researchers questioned 42 representatives of the EJTA-members, mostly faculty deans and 
heads of schools. The study was then expanded, through the journalism schools, to 360 
journalism professional stakeholders and decision makers in many levels of the industry: paid 
daily newspapers, free newspapers, non-daily local newspapers, Sunday newspapers, weekly 
newspapers, popular magazines, public and private radio, public and private television, online 
independent news outlets and news services / news agencies. The total came to n=402 
respondents across the geographic regions of western Europe (UK, Netherlands and 
Belgium), south-west Europe (Spain), south-east Europe (Bulgaria and Albania), northern 
Europe (Sweden, Finland and Denmark), eastern Europe (Russia, Lithuania and Estonia) and 
central Europe (Austria, Czech Republic, Germany and Switzerland). Drok and his team 
recovered data which allowed them to weight the list of 50 items into three broad groups: the 
most highly valued characteristics in the Tartu Declaration, medium valued characteristics 
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and lowest valued characteristics. While this was the goal of the Drok 2010 study, most 
useful for the current research was the finding that the educators and senior journalism 
practitioners surveyed mostly agreed that nearly all the characteristics in the declaration were 
valuable in some form or another in their daily lives in journalism practice or education. Only 
two of the 50 items recorded agreement that they were valuable to some extent but less than 
50 percent agreement. From this the current research team reasonably concluded that the 
Tartu Declaration is indeed representative of how the stakeholders believe journalism should 
be  taught, and how it should be  practiced, in Europe. The explicit inclusion of stakeholders 
(Drok 2010:10) rather than merely participants in the sample allowed us to go one step 
further: this is a list representing the basis of an employer’s selection criteria statement for 
European journalism. 
The current study used the original 1-50 ordering of the Tartu Declaration in its initial 
analysis, then returns to the weighted list during our discussion section. 
 
The precursor studies – United States 
At roughly the same time, a team of researchers in the United States investigated 
employment advertisements aimed at journalists in the newspaper and broadcast fields. This 
study (Wenger & Owens 2010) examined 735 job advertisements from 17 media companies: 
Gannett, Tribune, NYT, McClatchy, Advance, Hearst, MediaNews, Cox, Dow Jones, Lee 
Enterprises, Belo, NBC, Disney, Sinclair, CBS, News Corp, and Univision, selected from 
three-monthly segments in 2008 and 2009 and ‘jobs in such departments as sales, 
promotions, advertising and engineering were not collected’ (p.5). These companies were 
acknowledged as significant since they were listed as the top US newspaper companies and 
the top US broadcast companies in a 2009 Advertising Age survey (Wenger 2010:4). The 
researchers also interviewed recruiters working for five of the biggest news media 
companies: Hearst, Dow Jones, Gannett, Tribune and Cox. Exploring the data set, the 
researchers coded job postings for ‘job title, beat, attributes and skills required. The coding 
sheet was based on a previous study done by the authors (Wenger et al, 2011), developed 
after analyzing hundreds of job postings and noting the most common skills and attributes 
requested: 
 
Twenty-two skills and attributes were coded for: accuracy, aggressiveness, news 
judgment, creativity, storytelling, enterprising, willingness to work under 
pressure/tight deadlines, team player, willingness to work long hours, strong writing, 
proofreading, ability to develop sources, previous professional experience, 
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communication skills, leadership, multitasking, production/field production, AP style 
knowledge, software knowledge, shooting/photography, non-linear editing and other 
Web/multimedia. 
 
In contrast with the Tartu Declaration list, this list was eventually ordered and 
weighted: Previous professional experience, Strong writing, Web/multimedia skills, Working 
under pressure/tight deadlines, Team player, Multitasking, Enterprising, Communication 
skills, News judgment, Proofreading, Leadership, Accuracy, Software/computer skills, 
Shooting/Photography, Creativity, Non-linear editing, Develop sources, AP Style knowledge, 
Willingness to work long hours, Storytelling, Aggressive, Production/field production. It was 
this weighted list -- representing the basis of an employer’s selection criteria statement for 
American journalism – that the current team of researchers sought to map against the ordered 
but unweighted Tartu Declaration. 
 
Existing research 
Social, economic and technological trends are increasingly influencing both the 
practice of communication and the traditions of the journalism academy around the world.  
‘Both are under severe economic pressure.  And both the media industry and educational 
institutions at all levels are struggling to understand and keep up with the technological 
changes that are challenging every assumption they have had for decades.’ (Hansen 2005) 
For more than ten years now, researchers have studied the shift to producing news 
content for multiple media platforms within the journalism industry, and the corresponding 
changes in journalism school curricula.  But creating a ‘model journalism curriculum’ has 
proved exceedingly elusive.  Part of the challenge is that there are so many stakeholders – 
students, teachers, administrators and news managers all have different views on what should 
be taught in journalism schools (Josephi 2009).   
The result is that journalism education has been determined more by varying 
resources, educational traditions, cultures and political conditions, rather than by a set of 
standards developed through research and practical experience (UNESCO 2007). 
Questions about the very nature of journalism are arising as well. ‘In an age of citizen 
journalism, when news is gathered, but less frequently reported and edited, by amateurs as 
well as professionals, the issue of “Who is a journalist?” is attracting considerable but often 
contested consideration. Finally, given the possible tensions between the global trend towards 
tabloid journalism and the traditional public service emphasis on newspapers as providers of 
informed argument and debate, as much as providers of entertainment, the question arises 
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“What is the function of a newspaper?”’ (Franklin 2008).  More broadly, the question may be 
asked: What is the function of any news organisation? 
Some researchers have concluded that the increasingly competitive media landscape 
is placing the quality and public service function of journalism in jeopardy. Though moderate 
levels of competition seemed to improve the quality of journalism, intense competition in 
markets with limited advertising revenue led to ‘journalistic products that do not serve 
society well’ (Becker, et al 2009).  Others argue that the very definition of ‘quality 
journalism’ is at issue, suggesting that practitioners have been poor at describing and 
analysing what constitutes quality in their craft (Shapiro 2010).  
So, as journalism schools push to better prepare those entering the profession to work 
across platforms and to meet the competitive challenges of the marketplace, fear has grown 
that educators may be unable to effectively implement new media skills ‘in a curriculum that 
is already full, with this precarious balance of skills and theory stretching existing resources’ 
(Royal 2005). 
A study of US journalism graduates’ skills training found that they did not have 
enough training in technological or new media skills, indicating there was perhaps too much 
emphasis on theory based training in US journalism programs. The respondents said that core 
journalism skills like writing and reporting were still emphasized most in news organizations 
(Adams, 2008). 
However, some researchers have argued that the emphasis on digital media and online 
technologies makes it more imperative that journalists in the US are trained from both a 
skills-based and theory-based approach because the US employers’ skill-heavy focus may not 
be adequately accounting for the manner in which theoretical grounding prepares people to 
embrace change (Carpenter, 2009). And the industry, of course, is struggling along with 
educators. ‘Technological changes, shifts in news consumption habits and audience 
demographics, fickle economic conditions, and more have put newspapers and TV stations 
under pressure to do more with fewer reporters.’ (Massey 2010). 
One study of help wanted ads for online media in the US similarly found little 
importance given by employers to such aspects as a new hire’s ability to ‘address social 
problems’ but heavy importance given to personality traits such as independence, creativity, 
teamwork, and both a need for a broad knowledge base, as well as technical and specialized 
skills such as knowledge of HTML and image editing (Carpenter, 2009). 
Another study into online news media practitioners’ ranking of skills also found 
heavy importance placed on core, traditional journalistic skills, such as teamwork, research 
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and ability to learn and report. Digital technical skills were also considered important, 
although knowledge of AP Style fell to last. However, the research showed that online media 
had not abandoned focus on traditional journalistic skills (Fahmy, 2008). 
A survey that involved mailing US newspaper editors to assess them on the 
importance of differing skills for new hires found a similar result. The editors reported that 
basic journalistic skills, such as strong writing, grammar, spelling, and critical thinking, were 
still most important to the editors, although digital media skills were growing in importance 
(but the latter more so for larger newspapers only) (Pierce and Miller, 2007). Journalism’s 
impact on society was not a criteria listed in that study, either. Others have a concern that 
journalism education is neither teaching ‘how and why the industry works the way it does, 
nor how contemporary worldwide social and technological changes and challenges, such as 
globalization, individualization, convergence and fragmentation, affect the everyday 
managerial and creative practices throughout the industry’ (Deuze 2011). 
The result of all this upheaval is that developing a viable, cross-cultural, global 
journalism curriculum is both a daunting task and a moving target. ‘Increasingly, the 
demands of a converged media system ensure that young journalists’ careers will be less 
stable and predictable than in the past.’ (Criado, Kraeplin 2005)  Journalism education is also 
very much in flux. 
Though the researchers in this study found remarkable consistency when it comes to 
importance, both internationally and in the US, given to the time-held core journalistic skills, 
such as writing, narrative structuring, and personality traits such as showing initiative, gaps 
between what journalism education provides, what employers demand and what the 
marketplace requires make the case for more research to determine whether a universal 
journalism curriculum can be developed. 
 
Methodology  
With a research objective of identifying areas of alignment between the competence 
goals presented in the European study and the skills and attributes listed in the US study, the 
researchers set out to match items from both lists that described essentially the same 
journalistic concept. An initial joint review revealed that differences in wording between the 
two lists led to some ambiguity as to the specific meanings of various items. For example, 
does ‘Linguistic Competence’ relate to ‘Strong Writing,’ ‘Communication Skills,’ 
‘Storytelling,’ or to all three? With 50 competence goals and 22 skills and attributes, 1100 
potential combinations needed to be evaluated. 
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Rather than discuss each potential combination in depth, as they started off doing, the 
research panel adopted a Delphi Method-based approach to identifying commonalities 
(Linstone and Turoff, 1975). In this approach, each researcher was asked to match each skill 
and attribute listed in the US study to its analogous competence goal(s) in the European 
study. Upon completion of this skills mapping exercise, the results were presented in a table 
with the original lists, plus columns identifying individual matching selections, items where 
two researchers agreed on a particular match, items where three agreed, and items where all 
four researchers agreed. Several rounds of debriefing and discussion followed this exercise. 
During these discussions, the panel noted that a number of the European competence 
goals had not been connected with a US skill or attribute. Therefore, they next mapped items 
in the opposite direction: starting from the European competence goals, they identified the 
US skills and attributes that most closely described the same journalistic concept. The results 
of this second exercise were also presented in a table format as described above. 
After completing both rounds of item mapping, the mapping relationships were 
organized and presented visually. Much like many people prefer to view public transportation 
routes using maps rather than timetables, a graphical representation of the researchers’ 
mapping efforts conveys varying levels of agreement in a compact and easy to comprehend 
manner. 
The Delphi Method is generally considered most effective when its panelists have a 
solid grounding in the research area of interest. In this study, the research panel members 
were: Australian journalist and journalism educator <author>, who worked in small 
magazines and metropolitan daily and weekly newspapers and online from 1984-2002 before 
completing a PhD in journalism in 2004 and now teaching convergent journalism; US 
broadcast journalist <author>, who worked in broadcast journalism from 1984-2001, 
including a role on the management team for one of the first fully converged news operations 
in the US – the Media General owned properties in Tampa, Florida. <author> has been 
teaching multimedia at the university level and conducting multimedia workshops for 
professionals since 2002; US newspapers journalist <author>, who worked as a national-
award winning daily newspaper reporter for a decade before completing a master’s degree in 
Mass Communication in 2004 and now teaches as a senior lecturer in convergent journalism 
with an emphasis on print/online media; and US business academic <author>, who consulted 
with organizations in a variety of industries about identifying and managing key performance 
metrics from 1984-2003 prior to completing a PhD in business in 2009 and now teaches 
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accounting technology. In all, the panel represents more than 60 years of practice experience, 
45 in journalism and related fields. 
The rationale for this panel to conduct this particular mapping exercise was to take an 
overview of the precursor documents in ways that had not been attempted before: for 
<author>, to take an Australian (i.e. non-northern hemisphere) perspective and as one who 
had practiced journalism and now investigates it from a theoretical as well as applied 
viewpoint; for <author>, as an accountant, to apply the eye of the commercial sector, as well 
as that of a non-journalist; for <author> and <author>, to apply the eyes of North American 
journalism educators who have come in from practice. 
 
Findings 
The visual representation for the first round of mapping (US skills and attributes to 
European competence goals) is presented in Figure 1. In the figure, varying levels of research 
panel agreement are represented by the different widths and colors of the connecting lines. 
The thick, red lines represent mapping relationships that all four research panelists agreed on. 
Medium weight blue lines represent agreement by three panelists, while the thin green lines 
represent agreement by two panelists. From a conceptual standpoint, the reader should 
evaluate the relationships represented by the lines in Figure 1 from right to left. 
At first glance, two things become apparent. First, there is significant divergence of 
opinion regarding the relationships, as represented by the number of items with multiple 
connection lines. Second, there is also a strong level of agreement on several relationships, 
and weak to moderate agreement on a number of others. In all, the exercise is successful in 
focusing research attention. Minimal or better agreement was achieved for only 79 of the 
total 1100 possible relationships. 
Of the 22 skills and attributes listed in the US study, the research panelists all agreed 
on nine relationships involving eight of the skills and attributes, as follows: 
• Strong writing Æ Linguistic competence 
• Working under pressure Æ Work under time pressure 
• Team Player Æ Insight in own strengths/weaknesses, insight in team relations 
• Communication skills Æ Linguistic competence 
• News judgment Æ Relevance of a subject for a particular audience 
• Software/computer skills Æ Work with technical infrastructure 
• Develop sources Æ Use all required sources effectively 
• Production/field production Æ Work with technical infrastructure 
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Eight of the remaining skills and attributes contained at least one relationship agreed 
on by three of the panelists, while the other seven had at least one relationship agreed on by 
two of the panelists. In short, every skill and attribute from the US study was mapped with at 
least some agreement to at least one corresponding competence goal. 
 
Figure 1 – Mapping US Skills and Attributes to European Competence Goals 
 
Conversely, 16 of the 50 European competence goals were not mapped from the US 
skills and attributes, leading to the reverse mapping, which is illustrated in Figure 2. Because 
this mapping was done starting with the European competence goals, this figure should be 
conceptually analyzed from left to right. 
An overlay of Figures 1 and 2 shows a similar overall pattern in the mapping 
relationships; however, the second iteration yielded somewhat less agreement between 
panelists. For example, all four panelists agreed on six relationships involving five skills and 
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attributes, compared with nine and eight in the first mapping exercise. The six relationships 
all four panelists agreed on were: 
• Distinguish between main & side issues Æ News judgment 
• Structure on the basis of relevance Æ News judgment 
• Linguistic competence Æ Strong writing 
• Present in combination of sounds/images Æ Storytelling 
• Insight in team relations Æ Team player 
• Present ideas convincingly Æ Communication skills 
 
Of the remaining skills and attributes, ten were mapped with at least one relationship 
agreed on by three panelists, while four were mapped with at least one relationship agreed on 
by two panelists. Three of the US skills and attributes did not have a relationship with even 
minimal agreement, compared to none in the first exercise. In contrast, only ten of the 
European competence goals had no agreed-on relationship vs. 16 in the first exercise. 
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Figure 2 - Mapping European Competence Goals to US Skills and Attributes 
 
Again, the mapping exercise focused attention on key relationships: only 69 of the 
1100 possible relationships achieved minimal agreement, compared with 79 in the first 
exercise. The differences in mapping could be due to insight gained from the first results and 
discussions of those results, normal variations across multiple iterations of essentially the 
same activity, or other factors. Detailed tables outlining individual panelist mappings and 
agreement analysis for both relationship mapping exercises can be found in the tables 
presented in Appendix A. 
Of particular interest to the research panel is that they obtained unanimous agreement 
on just one relationship throughout both exercises: that between the European competence 
goal ‘show insight in relations within a team’ and the US attribute ‘Team player.’ 
 
Summary of Findings 
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When the Tartu list was mapped to the US list, only five items were judged by all 
panel members to be identical or virtually identical, 10 items were judged as identical by 
three of the panel, four items were judged as identical by two panel members, and three items 
were mapped by a single panel member. When the process was reversed – mapping the US 
list to the Tartu list – the trends were similar but lower in frequency and more tightly 
bunched: the whole panel agreed on eight items, three members agreed on eight items, two 
members agreed on seven items, and no items were mapped by only a single panel member.  
 
Discussion 
The findings of the current research can now be compared with the findings of the 
EJTA study (Drok 2010) and the 2008-2009 US job advertisements study (Wenger et al 
2010). 
Drok (2010:26) reported that the Europeans preferred ‘teamwork qualifications like 
being reliable or show initiative, and the qualifications which are about finding and selecting 
information are weighted as the most important by the European professionals’. He noted that 
his survey respondents valued qualifications ‘like know the rights and obligations within an 
organisation or know the practical aspects of being a freelancer as less important, although 
they are of personal interest for the young journalists. Qualifications which are directed 
toward the design and technical aspects are also weighted as less important.’ Drok also noted 
(p.26) that the underlying factors were ‘personal competence, analytical competence, 
technical competence, role awareness competence, accountability, genre competence, public 
competence and narrative competence’. 
Wenger and her team (Wenger et al 2010) reported something quite different from 
their analysis of 735 newspaper and broadcast employment advertisements in 2008-2009. 
They found that ‘previous professional experience was the top requirement in job postings for 
both newspaper and broadcast companies’ (p.1) but this decreased slightly in 2009. One 
interpretation of this finding is that ‘previous professional experience’ may be shorthand for 
some of the ‘role awareness competence’ factor described by Drok, since employers may 
conclude that applicants who have worked for another news organization will better 
understand their function within the hiring organization. 
The Wenger team also reported that ‘strong writing skills continued to be a priority 
for both newspaper and broadcast positions’ (p.1). Other attributes most often called for in 
the advertisements for newspaper jobs were ‘personality-based characteristics such as ability 
to work under pressure/tight deadlines and being a team player’ (p.6). In broadcast jobs, the 
14 
 
other attributes below previous experience and strong writing were ‘more technical skills, 
such as non-linear editing and shooting/photography’ (p.6). 
Wenger’s team also investigated behind the advertisements to the recruiters 
responsible for the advertisements, and who would conduct the application interviews. The 
recruiters interviewed urged educators to consider a broader definition of ‘writing’ to ‘include 
writing for multiple platforms versus a specific medium.’ Other responses tended towards 
personality traits and hard-to-quantify traits: ‘be smart and know what’s going on in terms of 
current events; curiosity; speed, critical thinking skills’ (p.8). 
The European-US consortium is expecting to find a divergence in paradigms, as 
Fisher (2011) notes: 
 
Not surprisingly, we are finding wide variance, even in defining digital creative 
industries. It's a broad area that generally encompasses what we think of as traditional 
media jobs (journalism, public relations, publishing, film and TV, etc.) plus aspects of 
the arts (music, performing arts, visual arts, etc.), all of which have been affected by 
the shift to digital. 
 
Another potential driver for the observed divergence resides in the objectives of the 
source populations for each study. The EJTA study leaned more toward aspirational measures 
(Competence Goals). The group of professionals and academics that developed the Tartu 
Declaration did so in a collegial, collaborative environment. At the time of the follow-up 
study, it is reasonable to believe that participants and their colleagues still retained positive 
emotional associations with the declaration and its goals. 
In contrast, the US study reflected the bottom-line focus inherent in most of the 
country’s media organizations. With the profit motive in the forefront of hiring managers’ 
minds, productivity and audience generating attributes become the most important 
considerations for new employees. It is doubtful that hiring managers used an industry-wide 
declaration as a basis for listing desired skills. Instead, it is likely that skills were determined 
in answer to questions such as: ‘What do I need to get tomorrow’s broadcast on the air?’ 
‘How can I generate the columns needed to complement our advertising space?’ ‘How can 
we compete in the social media space?’ ‘What type of issues do our audiences respond to 
today?’ 
With the above considerations in mind, we speculate that one unspoken background 
driver for the anticipated divergence in paradigms is the millennia-old philosophical gap 
between essentialism and utilitarianism. Aristotelian essentialists promote the fundamental 
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belief that ‘action follows essence’ (as some say, ‘do follows be’): in the present discussion, 
we frame this as the kind of journalist one ‘is’ defines the kind of journalism one ‘does’. But 
Cartesian thinkers, Darwinian evolutionary researchers, and modern product designers and 
architects, take the utilitarian approach that ‘form follows function’: that the kind of 
journalism one ‘does’ defines the kind of journalist one ‘is’. It appears that some of the 
fundamental ingredients in the precursor documents unconsciously refer to these divergent 
traditions: Europeans seem to favour the Aristotelian framework, that if you can demonstrate 
that you already care about your community, your work will carry that trait along with it; 
Americans seem to favour the Utilitarian, designer approach, that accuracy and technical 
competency will inoculate one’s journalistic work with the goodness and social 
consciousness that publisher-employers, and the Constitution, say they require. 
 
Conclusions and further research 
 
The results suggest a significant disconnection between the expectations of journalists 
and educators in Europe and what journalism hiring managers in the US state as their 
required job competencies and professional qualifications. Given the wide scope of each of 
the precursor data sets, our study suggests significant impediments to the international 
transferability of journalism education across the Atlantic, and between those many countries 
and cultures which have aligned themselves with either of these two dominant paradigms of 
journalism education and professional operation.  
One of the most interesting gaps between international journalism educators and 
practitioners and US practitioners occurs in the area of journalism’s role in society.  
Gaunt (1992) noted that US journalists see themselves as watchdogs guarding 
democracy, and in fact, media in the US are quick to highlight their role in society when 
under attack. International journalists, on the other hand, are sometimes more focused on 
literary interpretation. Gaunt also noted the long-time debate between theory and skills-based 
training, which is not limited to US boundaries. However, the US practitioners’ employment 
needs accorded minimal importance to journalism’s societal role and heavily emphasized 
practical, core skills, such as the ability to write and report and do so fast and on a deadline.  
The job postings rarely referenced the need for having a broad-based knowledge or 
specialised knowledge. 
Further research might explore why US practitioners do not include evidence of their 
rhetorical and historical emphasis on First Amendment issues and press freedom in their job 
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postings. Should US journalism educators focus on theory when employers do not seem to 
seek it when hiring, or is it a ‘given’ – something that hiring managers believe is so integral 
to the role of journalist that it does not need to be explicitly referenced?   
These findings also raise the question of how might bridges be built between 
U.S./international practitioners and US educators and their professional counterparts? There 
appears to be much more agreement among the Tartu and US employers on the need for 
strong writing and technical skills, in addition to desired personality traits such as showing 
initiative. Perhaps research might focus on best practices for teaching these more easily 
translatable skills and attributes. 
Further research might explore whether US journalism educators’ skills interests are 
more closely aligned to their European counterparts than the US journalism employers’ 
rankings were (especially as the European data contained educators’ viewpoints but the US 
data did not). Perhaps the real gap in the US exists between educators and practitioners, the 
latter of whom might accord little monetary value to theory or skills that are less easily 
measured (especially in a media climate in which companies are striving to hire those who 
can offer new technical skills that their current employees may not possess). Are US 
journalism programs educating students in a manner that best prepares them for the job 
market?  
Finally, another research stream could explore what a similar analysis of European 
journalism job postings might find. Would the Tartu Declaration’s 10 central journalistic 
competences be readily apparent in the language of the posts? Perhaps it is a reality of the 
marketplace that the ability to generate content that attracts a large audience is fundamentally 
the most important attribute of today’s journalists regardless of where in the world they work.  
 
References 
Adams, Jennifer (2008) ‘Industry Guidance Could Help J-Programs Prepare Print Majors for 
Convergence’, Newspaper Research Journal, Vol. 29 No. 4 (Fall 2008). 
Becker, L; Vlad, T (2009). ‘News organizations and routines.’ The Handbook of Journalism 
Studies. New York: Routledge. p59-72. 
Becker, L; Hollifield C; Jacobbsson, A; Jacobsson, E; Vlad, T (2009). ‘Is More Always 
Better?’ Journalism Studies. Vol. 10, Iss. 3: p368-385. 
Carpenter, S. (2009) ‘An Application of the Theory of Expertise:Teaching Broad and Skill 
Knowledge Areas to Prepare Journalists for Change’, Journalism and Mass 
Communication Educator, Vol. 64 No. 3 (Autumn 2009), p. 287-304.  
17 
 
Criado A; Kraeplin, C (2003), The State of Convergence Journalism: United States Media 
and the University Study, Association of Educators in Journalism & Mass 
Communication Conference, Kansas City, Missouri, United States. 
Deuze, M (2008) ‘Understanding journalism as newswork: How it changes, and how it 
remains the same’.  Westminster Papers in Communication and Culture, Westminster. 
United Kingdom. 
Dueze, M (2011) ‘Managing Media Work.’ Thousand Oaks, CA: Sage. P1-6. 
Drok, N. (2010). ‘The European competence profile project’. World Journalism Education 
Conference, Grahamstown. South Africa. Initiated by the European Journalism 
Training Association in cooperation with C. Koch and V. Wyss, Institute of Applied 
Media Studies, Winterthur. 
EJTA (European Journalism Training Association) website (2011) The Tartu Declaration, 
http://www.ejta.eu/index.php/website/projects/, viewed July 2011 
Fahmy, Shahira (2008) ‘How Online Journalists Rank Importance of News Skills’, 
Newspaper Research Journal, Vol. 29 No. 2 (Spring 2008). 
Fisher, D (2011) ‘Researchers seeking help in digital creative industries study’, The 
Convergence Newsletter, Newsplex at the University of South Carolina, Vol. VIII No. 
4 (June 2011)   
Franklin, B (2008). ‘The Future of Newspapers.’ Journalism Studies. Vol. 9, Issue 5: p630-
641. 
Gaunt, Philip ‘Making the Newsmakers: International Handbook on Journalism Training’, 
(Westport, CT: Greenwood Press, 1992). 
Hanitzsch, T (2011). Cultural Meanings of News: A Text-Reader. Thousand Oaks, CA: Sage. 
p33-48. 
Hansen, K (2005). ‘Values and Competencies from the Clash of Professional and Academic 
Cultures,’ Journalism & Mass Communication Educator. Vol. 60: p130-134. 
Josephi, B. (2008). ‘Journalism Education’, in: Wahl-Jorgensen, K. E.a. (2008). The 
handbook of journalism studies. London: Routledge. 
Kraeplin, Camille and Criado, Carrie Anna (2005) ‘Building a Case for Convergence 
Journalism Curriculum’,  Journalism and Mass Communication Educator, (Spring 
2005). 
Linstone, H. A. and Turoff, M. (1975) The Delphi method: techniques and applications, 
Reading, Mass.: Addison-Wesley Pub. Co., Advanced Book Program. 
18 
 
Massey, B (2010). ‘What Job Advertisements Tell Us about Demand for Multiplatform 
Reporters at Legacy News Outlets.’ Journalism & Mass Communication Educator 
Vol. 64:  p142-155. 
Pavlik, J (2008). Media in the Digital Age. New York: Columbia University Press. p1-7. 
Pierce, Tamyra and Miller, Tommy (2007) ‘Basic Journalism Skills Remain Important in 
Hiring’, Newspaper Research Journal, Vol. 28, No. 4 (Fall 2007). 
Quinn, S (2005). ‘Convergence’s Fundamental Question’. Journalism Studies. Vol.6, Iss.1: 
p29-38. 
Royal, C (2005). ‘Teaching Web Design in Journalism and Mass Communications Programs: 
Integration, Judgment, and Perspective’ Journalism & Mass Communication 
Educator. Vol. 60:  p401. 
Shapiro, J (2010). ‘Evaluating Journalism’. Journalism Practice. Vol. 4, Iss. 2: p143-162. 
Singer, J (2003). ‘Who are these guys?’ Journalism. Vol. 4, Iss. 2: p139-163. 
UNESCO (2007). Model curricula for journalism education. Paris: UNESCO. 
Wenger, D; Owens, L; Charbonneau, M; Trever K (2011). ‘HELP WANTED: An 
examination of new media skills required by top US news companies’, Journalism 
Training, Education and Employment. New York: Routledge. p193-208. 
Wenger, D & Owens, L (2010) ‘HELP WANTED 2010: An examination of new media skills 
required by top US news companies’, World Journalism Education Conference, 
Grahamstown. South Africa. 
  
19 
 
APPENDIX A: Charts of Research Panel Mapping Exercises 
 
 
Figure 3 - Mapping Chart: US Skills & Attributes to European Competence Goals 
 
 
 
Skills Mapping ‐ Help Wanted 2010 (US) to EuropeSkills Mapping ‐ Help Wanted 2010 (US) to European Competence Profile Project
Researcher: Combined
Tartu Declaration: Competence Goals (TDCG) R1 R2 R3 R4 Job Posting Skills & Attibutes Just 1 Agree 2 Agree 3 Agree 4
Map to TDCG Map to TDCG Map to TDCG
1. The competence to reflect on the societal role 10.3, 8.1, 5.5, 3.1, 1.4 1.3,2.2,2.3,2.5,3.1‐3.5,4.2‐4.5,5.1‐6.4,7.1,9.1,9.2, 10.1, 10.2 3.1 or N/A N/A A Previous professional experience 3.1
1.1 Have a commitment to society 10.1, 7.1, 7.2, 6.1 6.1‐7.2, 10.1 7.1, 6.3 or N/A 7.1 B Strong writing 6.1, 6.3, 7.2, 10.1 7.1
1.2 Have insight in the influence of journalism in society 7.2, 7.4, 7.5, 6.5, 5.4 2.2,6.5,7.3‐7.5 6.5 and 7.2 7.4 C Web/multimedia skills 7.2 6.5, 7.4
1.3 be able to develop a grounded view of journalism 3.1, 3.2, 3.3, 3.5 3.2,3.1,3.3,3.5,9.2 3.2 3.2 D Working under pressure/tight deadlines 3.1, 3.2, 3.5 3.2
1.4 understand the values that underlie professional choices 8.1, 8.2, 8.3, 8.4, 8.5, 9.4, 9.5, 10.1 9.1‐9.5 9.5 or 9.1 or Comp 9 9.x E Team player 9.1, 9.2, 9.3 9.4, 9.5
1.5 be able to reflect on a future career 3.1, 3.2, 3.5, 6.5, 7.4, 10.5 2.2,3.3,4.1, 3.1 3.1 F Multitasking 3.1
2. The competence to find relevant issues & angles 2.3, 2.4, 3.5, 4.5, 8.1, 9.3, 10.3 2.5,9.3 2.5 or 2.3 or Comp 2 8.5 G Enterprising 2.3, 2.4, 2.5, 9.3
2.1 know current events 6.1, 6.2, 6.3, 6.4, 6.5, 7.1, 7.2, 7.3, 7.4, 7.5, 8.3, 9.1, 10.1 2.4,6.1‐6.5,7.1,7.2,9.1,10.1 7.1 7.1, 7.2, 2.4, 6.x H Communication skills  2.4, 9.1, 10.1 6.1, 6.2, 6.3, 6.4, 6.5, 7.2 7.1
2.2 know the characteristics of different media 1.1, 2.1, 2.3, 4.4, 5.1, 5.2, 5.3, 5.4, 5.5, 6.4,  2.1,2.2,2.3,2.5,4.1,4.2,5.1‐5.5,6.4 2.3 2.x I News judgment  5.1, 5.2, 5.3, 5.4, 5.5, 6.4 2.1 2.3
2.3 determine the relevance of a subject for a specific audience 8.5, 6.2, 7.1 5.2,6.2,7.1,7.2,8.2‐8.5,9.4 5.3 or 5.3 or Comp 5 6.3, 7.3 J Proofreading 6.2, 7.1, 8.5
2.4 be able to stimulate debate 2.4, 9.5, 10.1 4.5,9.1,9.3 8.5 or 8.4 or Comp 8 10.1, 10.2, 8.5, 8.4, 1.4 K Leadership 8.4, 8.5, 10.1
2.5 discover newsworthy issues on the basis of in‐depth research 6.2, 8.1, 9.2,  4.3,5.2,7.1,8.1,8.2‐8.5,9.2 5.2 8.1, 5.2 L Accuracy 9.2 5.2, 8.1
3. The competence to organise & plan journalistic work 7.4, 7.5 4.2,7.3‐7.5 7.4 7.4 M Software/computer skills 7.5 7.4
3.1 be able to make a realistic work plan 10.5, 7.2 4.2,7.2‐7.5 N/A or 7.2? (A stretch) 7.4, 6.2, 6.3 N Shooting/Photography 7.4 7.2
3.2 be able to work under time pressure 2.4, 3.3, 6.3, 9.3,  6.1,7.1 N/A or 6.2 2.3, 2.4, 2.5, 3.4,  O Creativity 2.4
3.3 be able to adjust to unforeseen situations 7.2, 7.3, 7.4, 7.5 4.2,7.2‐7.5 7.4 or N/A ??? P Non‐linear editing 7.2, 7.3, 7.5 7.4
3.4 be able to organise contributions from the public 2.5, 4.3, 4.5, 9.1, 9.3 1.4,4.3,4.4,4.5,5.2,9.1,9.3 4.3 4.3 Q Develop sources 4.5, 9.1, 9.3 4.3
3.5 be able to work within budget limits n/a 2.1,6.2,8.2 6.3 or N/A 6.3 R AP Style knowledge 6.3
4. The competence to gather information swiftly 3.1, 3.2, 10.3 3.2,3.3,8.5,9.2,9.3,10.2,10.3 N/A 3.2, 8.5 S Willingness to work long hours 8.5, 10.3 3.2
4.1 have a good general knowledge 2.3, 4.3, 5.1, 5.2, 5.4, 6.1, 6.3, 6.4, 7.1, 7.2, 10.1 2.2,2.3,2.5,5.1,6.1‐6.4,7.1,7.2,10.1 6.1 or 6.2 10.1, 7.2, 5.1, 5.5 T Storytelling 2.3, 6.2, 6.3, 6.4, 7.1 5.1, 6.1, 7.2, 10.1
4.2 have a more specialised knowledge in a field n/a 3.2,3.3,9.3 N/A  9.3 U Aggressive 9.3
4.3 be able to use all required sources effectively 3.2, 3.3, 7.4, 7.5,  4.2,4.5,7.4,7.5 7.4 or N/A 7.4, 6.2 V Production/field production 7.5 7.4
4.4 have the ability to balance the stories
4.5 have the will to interact with the public (i.e., 1.1, N/A) Total Agreed Pairs 47 23 9
5. The competence to select the essential information
5.1 be able to distinguish between main & side issues
5.2 be able to select information on the basis of reliability
5.3 be able to interpret the selected information
5.4 be able to select information in accordance with the genre
5.5 be aware of the impact of your information on the public
6. The competence to structure information in a journalistic manner
6.1 be able to use different types of narrative structures
6.2 be able to fine‐tune content & form
6.3 be able to structure in accordance with the genre
6.4 be able to structure on the basis of relevance
6.5 be able use new media structuring techniques 
7. The competence to present information in an effective journalistic form
7.1 have an outstanding linguistic competence
7.2 present information in combinations of words/sounds /images
7.3 master the basics of layout
7.4 be able to work with technical infrastructure
7.5 be able to cooperate with technicians
8. The competence to account for journalistic work
8.1 have a clear idea of the required quality of products
8.2 be able to evaluate own work
8.3 be willing to take criticism
8.4 take responsibility for the choices made during the process
8.5 be able to take responsibility for the product
9. The competence to cooperate in a team
9.1 have good social skills
9.2 be reliable
9.3 show initiative
9.4 show insight in own strengths & weaknesses
9.5 show insight in relations within a team
10. The competence to be aware of the own role in a media‐organisation & as a freelancer
10.1 be able to present ideas convincingly
10.2 know the rights & obligations within an organisation
10.3 know the market conditions
10.4 be able to evaluate the editorial policy
10.5 know the practical aspects of being a freelancer
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Figure 4 - Mapping Chart: European Competence Goals to US Skills & Attributes 
Skills Mapping ‐ European Competence Profile Project to Help Wanted 2010 (US)
Researcher: Combined
Tartu Declaration: Competence Goals (TDCG) Just 1 Agree 2 Agree 3 Agree 4 R1 R2 R3 R4 Job Posting Skills & Attibutes
Map to TDCG
1. The competence to reflect on the societal role A Previous professional experience
1.1 Have a commitment to society n/a n/a n/a ‐ B Strong writing
1.2 Have insight in the influence of journalism in society K I A ‐ C Web/multimedia skills
1.3 be able to develop a grounded view of journalism n/a n/a A I D Working under pressure/tight deadlines
1.4 understand the values that underlie professional choices A A K A A, I E Team player
1.5 be able to reflect on a future career G G n/a A G F Multitasking
2. The competence to find relevant issues & angles G Enterprising
2.1 know current events I n/a n/a I I H Communication skills 
2.2 know the characteristics of different media M, N C V,P,N,M,F,C C C, T C, M, N I News judgment 
2.3 determine the relevance of a subject for a specific audience I I I I H, I J Proofreading
2.4 be able to stimulate debate H,K n/a G, U T K Leadership
2.5 discover newsworthy issues on the basis of in‐depth research G Q Q,I GQ G, Q, U Q L Accuracy
3. The competence to organise & plan journalistic work M Software/computer skills
3.1 be able to make a realistic work plan A, F D A,D,E,K D,F A, F. S, D V N Shooting/Photography
3.2 be able to work under time pressure D D D,F D D O Creativity
3.3 be able to adjust to unforeseen situations D, G O O D,G,S,O A,D G, O P Non‐linear editing
3.4 be able to organise contributions from the public Q, I Q,H T,B,I C Q, I Q Develop sources
3.5 be able to work within budget limits G D D,A D,G,O n/a D, G R AP Style knowledge
4. The competence to gather information swiftly S Willingness to work long hours
4.1 have a good general knowledge n/a n/a n/a ‐ T Storytelling
4.2 have a more specialised knowledge in a field A R,M,N,P,C n/a ‐ U Aggressive
4.3 be able to use all required sources effectively Q Q,T,I Q,P,B F, C Q V Production/field production
4.4 have the ability to balance the stories L I T,L,I I,Q,B,H  L, Q I
4.5 have the will to interact with the public H H H n/a H, K
5. The competence to select the essential information
5.1 be able to distinguish between main & side issues T I A,D,I P,B,I I, T I, T
5.2 be able to select information on the basis of reliability Q L L,Q Q,L L I
5.3 be able to interpret the selected information H, T I H,I T,B,H,I T I
5.4 be able to select information in accordance with the genre C, I T C,B,H,I C I
5.5 be aware of the impact of your information on the public I n/a I A I, G
6. The competence to structure information in a journalistic manner
6.1 be able to use different types of narrative structures B, T B,T B,C,O T B, H, T
6.2 be able to fine‐tune content & form B, J, T B,T B,T,O J H, J, R
6.3 be able to structure in accordance with the genre T B B,T B,C,O  C, T B, H
6.4 be able to structure on the basis of relevance B, J, T I I B,I I, J B, H, I
6.5 be able use new media structuring techniques  C C C,M C, P B, H, I
7. The competence to present information in an effective journalistic form
7.1 have an outstanding linguistic competence T H B B,T B,H,T  H, B, R B, H
7.2 present information in combinations of words/sounds /images H B, C T B,T,C B,H,T,C C, T,P B, H, T
7.3 master the basics of layout M n/a M,C M ‐
7.4 be able to work with technical infrastructure C M, V M M,C,V V C, M, N, P, V
7.5 be able to cooperate with technicians E E M,C,V E E
8. The competence to account for journalistic work
8.1 have a clear idea of the required quality of products A, R A,R n/a J B, R, A
8.2 be able to evaluate own work J, L A,L,R L, J J G, K
8.3 be willing to take criticism E A,E,H n/a n/a E
8.4 take responsibility for the choices made during the process K E,K n/a K G, K
8.5 be able to take responsibility for the product K E,K n/a K G, K
9. The competence to cooperate in a team
9.1 have good social skills E, H E,H H,E  H, E ‐
9.2 be reliable E A,E D,E,S n/a ‐
9.3 show initiative K G A,E,G F,G,K,O K G, U
9.4 show insight in own strengths & weaknesses K A,K J n/a G, K
9.5 show insight in relations within a team K E A,E,K E E E, K
10. The competence to be aware of the own role in a media‐organisation & as a freelancer
10.1 be able to present ideas convincingly K H A,H,K B,H,T,P H, K H, K
10.2 know the rights & obligations within an organisation A A n/a A A, E
10.3 know the market conditions G n/a A I
10.4 be able to evaluate the editorial policy I I,R n/a I ‐
10.5 know the practical aspects of being a freelancer A A,D,G,I,K A n/a A, E
Totals 37 26 6
